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Creating An Environment for Change
Five Case Studies

Executive Summary

Introduction

The case studies conduded for the Humanlinks Founddion induded Horizon Elementary
School, Shorecrest High Schod, Bordeaux Elementary School, Olympic Middle School, and the
Shdton School District. Thepurmpo< of the case studies was to evaluae the efficacy of the
Achieving Family Friendly Schools training.

All schools studied recognized the value of thetraining as a way to move them toward making
changestha reflected family suppot. Each school felt asthoughthetraining gave them ideas
tha assisted them in moving toward thar gods.

First and Second Order Change

First order changeis commonly defined as changewithin a system where the system itself
remainsunchangad. Secondorde changeis defined as a changeof thesystem itself. Second
order changeaso impliesthat critical new actionsare implemented, aswell as changesin
behavior and priorities.

All schools have implemented programs tha are indicative of first order change Examples
might be trandating parent communication into Spanish or designing programs tha encourage
parent involvement. Themajority of schools felt as thoughthey were already headed in this
direction and thetraining provided ideas and impetusto continueon this track.

In terms of secondorder change noneof the schools or oneschool district studied had achieved
second order change Whilethey desired a changein the system itself, theadd-on programs did
notresult in true systemic change All thos interviewed spoketo the competing requirements of
contemporary education; standadized tests, changing curriculum, and training designed to assist
them in thar primary chargeas prindpds, teachers, or counglors. Althoughthe schools want to
make family friendly schools a priority, it isssimply alack of time and resources that keep them
from achievingthar godsin away they desire.

Althoughthey have notrealized second order changeat this jundure, the schools and school
districts have designed avenues for second order changewithin ther organizations According to
Sun and Scott (2005) four elements need to bein place for second order changeto occur:
1) Theorganization alowstheintrodudion of information tha may chdlengethe current
bdiefs and assumptions



2) A safeenvironment is created tha encourages individuds to engagein creativity tha
moves toward secondorder change

3) Individud ideas and actionsare valued as a critical investment toward second order
changein the organization

4) Providing necessary means and resources to alow individuds or Gppotunity finding
teamsOto engagein problem solving and nurturing of second order change

Each school has provided the oppotunity to chalengecurrent norms within the eductiond
organization. By writing Family Friendly School godsinto thar SIP doauments, each schoolis
acknowledging tha changeis important and required for the academic success of children. The
individud schools seemed to fedl thar work was suppoted by thear district offices.

Each digtrict and schools appearsto be providing asafe environment for change New ideas are
encouraged and valued. This provides an oppotunity for individud and schoolinitiatorsto
move forward with new programs andideas. Thetraining provides each motivated individud
and school the meansto engagein a pah toward secondorder change The case studies indicate
tha risk taking and oppotunity for changeis encouraged at all levels of theorganizations from
thedistrict hierarchy to theindividud teachers and parents.

What Schools Need

Every interview indicated the need for more technical assistance from the Achieving Family
Friendly Schodsteam. All bdieved thetraining was excellent but then left them withouta way
to achieve ther gods. Theschools seemed to be pleased with the changes that were made but
many seemed to have Qog steamOwithoutfurther assistance.

Many would like more interaction with other schools tha had received thetraining; sharing
would hdp them come up with moreideas. In thecase of Shdton School District, they would
like thedistrict to suppott more interaction between the schools.

Every interview indicated tha competing priorities make it difficult for them to moveto thelevel
of family suppott they would ultimately like to see. WASL tests were often mentioned, as well
asrequired trainingstha take time and energy away fromthefamily friendly schoolsinitiatives.
Theclimate of education at this time pulls prindpds, teachers, counslors, and paentsin
numerousdirections

Time andfunding are also a a premium for thos involved in these changes. All individuds
interviewed mentioned the need for moretime. Often they spoketo thelevel of need in thar
schools and theinability to do as much asthey desire.

The case studies also indicted a frudration with the lack of family invavement. Some
respondents felt tha thereis ssimply notime or energy for familiesto beinvolved. Each school
had implemented programs tha they assumed would result in increased involvement. Some
were successful in this endeavor, others were frugrated. While parents were involved at various
levels, there seemed to bealack of parent involvement in school decision making. Chadwick
(2004)states, Ot must be acknowledgead tha the process of community engagement carries some



risk and requires educators to think about sharing decisor-making power in non-traditiond ways
(p- 8). Theexception to this was Shorecrest High School which seemed to have the highest level
of inputfromfamilies.

Cultural issues were a barier for some of the schools. Horizon has seen adramatic inaease in
ethnic diversity which results in communication bariers. Shdton struggles with the presence of
two tribes and an increased Latino popuktion. The district representative was quite verbd about
assumptionsmade aboutthese differing cultural groups Shdton does seem to have made some
movement toward partnership with these groupsin recent months

There seemsto bealack of sodal capital in al communities. Accordingto Chadwick (2004)
there isahigh correlation between sodal capital and student academic success. Very few
schools had been successful in forming any depth in community partnerships Some had lists of
community partners butthere was little true engagement. Shorecrest High School seemed to
have a better link with the community dueto the congstent and valued involvement of thar
Family Advoaite provided by Readinessto Learn funding. The Shorecrest prindpd indicated
tha hecould get amog anything needed from his community.

A missing link aso appears to bein therealm of community development and the design of
family friendly schools. Hoope-Briar and Lawson (1994) aswell as Chadwick (2004)and
Hendeson and Mapp (2002)all speak to theimportance of community engagement in school
changeinitiatives. Hoope-Briar and Lawson (19%) suggest thefollowing:

We recommend a guiding vision described as child-focused, family-centered,
conumer-guided and ddivered, and community development oriented. It builds
capecities of children and families, alongsde professionds. It isbased onthe
assumption tha collaboration and integration are not jug for children and
families; they mugt bepart of the service team@ planning, implementation,

and evaluaion processes, too. (p. 26)

Agan, Shorecrest appearsto betheleader inthisarea. While other's have attempted to form
stronge ties with their communtties, there were many complaints tha the communities are not
fully invested in thar schools. This seemed mos appaentin Shdton.

TheRubrc© appearsto be of some hdp athoughoneprindpd suggested that it istoo easy for
schools to rate themselves highe than what actudly exists. It was also suggested that therubric
didn®seem to be specific enoughsince many of the areas overlap.

TheWalk-ThroughExercise seemed valuable to the schools and provided avisud by which they
could gaugethear work. Althoughvauable, it appeared tha for many schools changes were not
made as indicated by the Walk-throughexercise. Many schools still were withoutappropriate
and hdpful signage or directionsin languages other than English. Theschool did nat seem
paticularly welcomingin many of environments we visited.

The measurement of outcomes seems to be another issuefor schools. They question how they
will knowthey have succeeded. Shorecrest seemsto betheleader in this area by actively



engaging in an evaludion process. Other schools need assistance in evaluaing outcomes.
According to Mid-Continent Research for Education and Learning (2006, schools need to plan
for daa collection and evaluaion when working toward second order change

Recommendations
Technical Assistance

Themessagewas clear tha all schools need more on-going technical assistance. They desire
more interaction with thetrainers and away to call uponsomeonefor assistance. They aso fed
there istoo much time between theinitial training and a follow-up training.

Onesuggestion that would be cog effective and interactive would be awebdte where ideas
could be shared and questionscould be answvered on aregular basis. Givingthem accessto
phonenumbers and individuds for technical assistance could aso be hdpful.

Opportunitiesfor Interaction

There was adefinite call for more ideas and sharing among schools tha are moving in this
direction. Shdton has arare oppotunity to do so anongther selected schools yet, it appears
tha this has notbeen done An Achieving Family Friendly Schools conference or meeting tha
involved all schoolstha have been trained thusfar would create aleaning community and
provide peer suppot. It mightbe hdpful to have a poger sesson or some other processes for
schools to proudly share thar accomplishments and learn from others.

Time, Funding, and Priorities

Aswe know, educators are overloaded. They smply have too many thingsto do andtoo little
time. Thereisno easy answer to this; however, some thingswere clear. Shorecrest High School
has theluxury of havinga RTL Family Advocate. This seemed to movetheinitiatives forward
at agreater depth and pace than other schools. Having an individud tha can act as an advocate
for the parents and school personnd seems key to success. It is possible tha schools tha already
have RTL or other funding for family suppot may perform better than those who donot. While
involved with afive year research project conduded by the Stuart Founddion, we foundtha
schools suppotted by a district or state initiative fared better and sugained programs better than
those withouttha assistance. It was also clear that having a coordinator to assist with
programming makes a vast difference in outcomes. With so many competing priorities, having
an individud assigned to coordinae the programs tha suppot family friendly schools would be
of great assistance. Thisisalofty god butoneto consder.

If possible, securing funding for these schools to proceed might be hdpful. A grant tha could
hdp Family Friendly Schools providefinandal assistance to member schools could provide
much needed hdp.

Cultural I'ssues



Cultural bariers seem to bea stumbling blodk for many of theschools. Integrating more cultura
training into the Achieving Family Friendly Schools training would berecommended. The
schools need more assistance in locating trandation services and communicating across cultures.
In Shdton, thecultural issues seem to runmuch degper and are a cause for afair amountof
anxiety for schools. Natural Parent Leaders appear to work well at Shorecrest and this type of
parent-to-parent program isdesired at al schools. The mgjority of schools, however, seem to
have difficulty sugaining this program.

Community Development

Community involvement seemsto be sorely lacking in mog schools. Thee are few partnerships
tha demongrate depth, commitment, and collaboration. The exceptionto thisis Shorecrest. The
schools are struggling with howto design and sugain community partnerships | would suggest
training specific to thisarea asit istraditiondly a chdlengefor schools.

Summary

The Achieving Family Friendly Schools training provides an incentive for schools to move
forward with their desire to provide the best environment for thar students and families. The
training gives schools ideas and encouragement. In many cases, the schools have implemented
solid programs that indicate a highlevel of commitment. The schools have definitely engaged in
first order changeand have theelementsin place to moveto secondorder change Wha is mogs
needed is more assistance and suppot from the training team and the educationd community.

Creating an Environment for Change



Five Case Studies

In 2002,a partneaship was formed between the Northshore/Shoreline Community Health and
Safety Network, Washington Alliance for Better Schools (WABS) and the HumanLinks
Founddion. Interviews of education and community stakeholders conduded by HumanLinks
personnd during 2000had clearly outlined family and community involvement as critical
components in school reform. Parents have always been acknowledged asimportant in
children@ learning butwith the current focus on academic achievement parents are now more
than ever neaded as partnersin ther student® academic success. However, it was also clear to
the partnership tha thistype of involvement lacked definition, professiond development, and
leadership in Washington State.

Research and Legidation

Current research provides evidence that family involvement has an impact on academic
achievement. Organizationssuch as the Center for School, Family, and Community Partnerships
at JohnsHopkinsUniversity, The Nationd Assodation of Partnersin Education, Family
Involvement Network in Education at Harvard Graduae School of Education and the Center for
Family Involvement in Schools at Rutgers Universty al conaur; family suppot and community
involvement is integral to school and student success. A New Wave of Evidence (2002 by Mapp
and Hendeason provides a synthesis of current research tha chdlenges how schools view therole
of families in schools and student learning. According to the authors, viany studies foundthat
students with involved parents, no matter wha their income or background were more likely to
earn highe grades and test scores, and enroll in highe-level programs

be promoted, pass thar classes, and earn credits

attend school regularly

have better soda skills, showimproved behavior, and adgot well at school
graduae and go onto podseconday educaion (p. 7)

KK K K K

Family and community involvement is part of thenaiond and state reform agendas. TheNo
Child Left Behind Act of 2001 (http://www.ed.govndb/landing jhtml) defines parental
involvement as, Qhe participaion of parentsin regular, two-way, and meaningful
communication involving student academic learning and other school activities.

Washington State school reform also identified theneed for parent involvement and family
suppotive practices in schools. In respone to this need the Office of Supeintendent Public
Ingructioninitiated an innovdive grant program in 1994 titled Readiness To Learn tha focused
on community-linked family suppot statewide. Thelegidation tha created the Readiness To
Learn program was based on thefamily suppot principles as adgpted into Washington State
Administrative CodeRCW 74.14A025. Readiness To Learn (RTL) was and continues to bean
innovdive grant program focused on building community and engaging familiesin student
learning.

Community Partner ships



A collaboration formed between three partners interested in usng family suppot strategies to
improve student achievement. TheHumanLinks Founddion, Northshore/Shoreline Community
Network and the Washington Alliance for Better Schools (WABS) each had experience and
interest in trandorming how schools engage families in learning. Additiond partners became
involved induding ChildrensOHome Sodety of Washington and Washington State University
Extengon. Togeher, these partners were ingrumental in bringing thefamily suppot prindples
to theforefrontin Washington State with educators, community leaders and policy makers. By
hoding strategic conveasationswith a variety of strategic partners, theneed for avehicle to
infuse achangein bdiefs, attitudes, and behaviors towardsfamilies was identified. The Family
Suppot prindples were recognized as a proven framework for changing practice. Additiondly,
this partnership identified education leaders as key to implementing and sugaining new ways of
working with families,

Achieving Family Friendly Schools Training and Tools

Throughther work, the partners recognized the need to build an awareness of current research
and provide professiond development training and tools. From this the Achieving Family
Friendly Schools Training and Resource Kit was created with the god to provide schools across
Washington State with the oppotunity to learn about current family engagement research, reflect
on current paent/family practices, acknowledge practices achieving better outcomes, set gods,
and measure progress.

The Achieving Family Friendly Schools (AFFS) modd calls for a paadigm shift from family
involvement to family suppot. Schools subsribing to thefamily friendly philosophy strive to
build solid relationshipswith ther students, families, and surrounding communities. Thisis
accomplished througha process that integrates family suppot prindplesinto the school@
existing planning process.

Theprocess used in the Achieving Family Friendly Schools modds beginswith the development
of ateam, led by the prinadpd and four additiond team members. Team members may be
teacher's, family members, counslors, community members, school secretary, or others
identified by the prindpd. Theteam leadsthe schoolin achangeprocess by paticipaingin two
training sessonshdd 60 days apart. Theteam hasthe oppotunity to assess thar current
relationshipswith families, review ther current planning strategies and School Improvement
Plan, andtake a critical look at existing programs and activities. With the technical assistance of
the AFFS trainers the school beginsto strategize ways to improvethar approach to working with
families. Thetrainers provide theteam with necessary tools and resources tha are based on
proven research and family suppot prindples. Schools may choo® to implement new programs
or revise existingones. New community partnershipsmay beidentified. Theschoolsreceive an
Achieving Family Friendly Schools Resource Kit which indudes a Guidebook, self-study
materials, videos research, survey and processes, templates, and rubrics to hdp them assess thar
progress. Theschoolbased AFFS team is able to return to thar school as changeagents, hdping
thar colleagues and families undestand theimpact of family suppotive schools on student
achievement.

Principles& Criteria
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Theprindples of family suppot have been integrated into four criteria which, as theframework
for the AFFS Rubric ©, reflect postive outcomes that can result from implementing family
suppot practice in schoolks.

Criteriaindude

School creates a sense of bdonging

School worksin partnership with families

School activities are family centered

Schoolis connected to the community.

K K K K

Each criterionis accompanied by indicators tha describewha it might look like when
implemented. Schools rate themselves on ascale of 1 B4

1) beginning

2) developing

3) suppotive

4) exemplary.
The AFFS Rubric© provides schools with a built-in assessment and evaluaion tool tha
identifies behaviors and attitudes, reinforcing effective practices and offering proven strategies.

Nine Principles of Family Support

Family Support America developed a set of principlesto beused in every environment
where familiesand children are present:

1. Staff and families work together in relationshipsbased on equdity and respect.

2. Staff enhances familiesCeapecity to suppot the growth and development of all family
members Dadults, youth and children.

3. Families are resources to ther own members, to other families, to programs, and to
communities.

4. Programs affirm and strengthen familiesCcultural, racial, and linguistic identities and
enhance thar ability to fundionin amulticultural sodety.

5. Programs are imbedded in thar communities and contribute to the community-building
process.

6. Programs advocate with families for services and systems that are fair, responsve, and
accounible to the families served.

7. Practitionas work with families to mohilize formal and informal resources to suppot
family development.

8. Programs are flexible and continudly responsve to emerging family and community
iSsues.

9. Prindplesin family suppot are modded in all program activities, induding planning,
govenance, and administration.

ONhen parents feel they hawe the power to changeand control ther circunmstanaes, children
tendto do better in school. Ther parents are also better equipped to hdp them. When schools

11



work with familiesto develop their connections families become powerful allies of the schools

and advocates for public education.O
- A New Wave of Evidence, Henderson and Mapp, 2002

The Paradigm Shift BFamily Involvement to Family Supportive

Critical to movingtowardsamore family suppotive schoolis recognizing the difference
between family involvement and family suppot. This changeinvolves moving beyond
implementing discrete programs and practices to a culture tha values families and establishes a
shared responsbility for student success. The Paradigm Shift contrasts two approachesto the
same activity and demongrates a more indusve and empowering partnership.

A Paradigm Shift to Family Supportive Schools

Minimal Baseling -—--—-———— - - 4 Optima End Results

I Focusison getting parents involved I Focusison building relationships
in school event/activities. with parents.

I Focusis on doing things on behalf of I Focusison empowering families as
families which puts school in a equa partners.
leadership role.

I Focusis on sponsoring events that I Focusison having parents sponsor
schools think will help parents. and lead events they feel are

important.

Strategiesfor Integrating Family Support

Imbedded in the AFFS training modd, are strategies for integrating family suppot prinaples
into schools. Developad with inputfrom school leaders, these seven strategies guide the change
process.

1. Understand family support principles and their link to academic achievement. This
indudes educting school staff and ganing thar suppott.

2. Createthe culture and environment to become a more family friendly school.
Assess changes needed to encourage partnership with families, and match school pdlicies
and practices to afamily suppot philosophy.

3. Build ateam, with membersfrom staff, parentsand community partners, to help

launch, implement and sustain an effort to become a more family friendly school.
Induson of unde-represented parents, caregivers, and community members on theteam
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iskey to success.

4. Involveall constituentsto assess and collect feedback based on the Achieving Family
Friendly SchodsRubric ©. The AFFS Guidebook provides step-by-step indructions
for assessing a school® progress dlongthe AFFS Rubric ©. Schools begin by gathering
baseline daathroughactivities such as school staff meetings parent and community
focusgroupsand surveys, and a school Qvalk throughQexercise to assess family
friendliness. These activities can be conduded each year to assess family friendliness
alongtheRubric © coninuumand results can be communicated to the school
community.

5. Develop and integrate family involvement strategiesinto the School Improvement
Plan aspart of your academic goals. Once daais gahered uangtheRubric©, a
school can identify strategies for improving family suppott practices and incorporate
them into every academic god in its School Improvement Plan (SIP). This provides an
oppotunity to integrate family suppot practices in the schoolsOexisting SIP development
process each year, rather than creating a new process and more work.

6. Assessfor resultsand impad. Because family suppott prindples are imbedded in the
yearly SIP process, evaluaionistoo.

7. Continueto build the culturefor family support. Theultimate god of AFFSisfor
schools to ingitutiondize family suppot throughther SIP process each year, and to
repeat strategies 4 through6 onaregular basis.

The Achieving Family Friendly Schools training acknowledges tha culture changeis a process
tha may span across monthsor years. Thetraining isintended to assist schools throughoutthar
changeprocess. AFFStrainas are available for conaultation as schools work toward meeting
thar god of becoming family friendly and family suppotive.

Case Studies:
Experience & Findings
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To dae, 110schools have been trained over athree year time frame. Trainingshave varied from
individud school teams from both elementary and seconday schools, to whole schools, to whole
districts, to teams representing multiple districts. Schools have represented rural, urban, and
sububan settings Theschools participaing in these five case studies were chosen because they
have participated in the AFFS trainingsand represent a dlice of this diversity.

Methodology

At each case study school materials from the AFFS training, such astherubric assessment and
bdief exercise, were andyzed asfirst stepsto identifying the current state of family engagement.
A Walk-Throughwas conduded to assess the school fromthe eyes of families. Interviews were
conduded with prindpds, assistant prindpds, staff members, and when possible, parents.
School Improvement Plans god statements and outreach materials were reviewed.

The AFFS Training and these case studies are formed aroundthefour criteria of family
suppotive schools:

¥ Create asens of bdonging

¥ Schoolworksin patnership with families

¥ School activities are family centered, and

¥ Schoolis connected to the community.

Each school has uniquecharacteristics, differing student and family popuktions and diverse
objectives. While each of the schools implemented AFFS strategies, many other conaurrent
activities were occurring and may have impacted ther success.

Thecommon god in each of these schoolsisto create stronge relationshipswith familiesto
improve student outcomes and increase thefamily friendly climate at their school.

Highlights

Each schoolin the study seeks to increase student academic achievement usng a variety of
methods however, they strongly bdieve tha family and community partnershipsare essential.
Administrators, teachers, families, and community members all suggested tha reaching this god
can bedifficult withoutsuppot. Accordingto Epgein, Coaes, Sadlinas, Sandas, and Simon
(1997) Qug aboutall teachers and administrators would like to involve families, but many do
not know howto go aboutbuilding postive and produdive programsQ (p. 6) The AFFS
trainingsprovided schools with the knowedgeand tools to move forward in engaging families
more intentiondly. Each school studied bdieved that thetrainingsprovided them with the
beginning skills needed to make their schools more Gamily friendly.O In energetic voices, the
respondents communicated ther excitement aboutther individud processes.

Schools attempting to implement family suppotive programs respondel that they felt chdlenged
by lack of staff and parent commitment to changethar current practice in addition to the
traditiond lack of time and money. Teachers and administrators are often overwhdmed by the
demandsplaced on them; yet, the case study schools have a clear undestanding of the
importance of involving families. These schools want to am high, to implement programs that
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will involve thar families and communities as equal patners, but chdlenges with attitudes,
commitment and resources make it difficult to promote changequickly.

Each school has designed programs tha encouragefamily engagement but few realized atrue
culture shift. A common recognition amongthe schools was tha thisis alengthy process tha
will need condant diligence and attention.

All of the case study schools bdieve tha more training and ongong professiond development
will assist them. They welcome theoppotunity to interact with other schools who share the
common god of providing family friendly programs. Mog would like to read more aboutother
schools who have designed successful strategies. They would like to be provided with a contact
person with whomthey can discuss thar chalenges and idess.

Regarding research in the area of family engagement, Epgein et d. state:

Theresearch results are important because they indicate tha caring
communities can be built, on purposg; that they indudefamilies tha
might not become involved onthear own; and tha, by their own reports,
jugt aboutall families, students, and teachers bdieve tha partnerships
are important for hd ping students succeed across the grades. (p. 7)

Each schoolinduddl in these case studies demondrates caring for thar students, families, and
communities. They strive to meet the demandswhile providing a safe and nurturing
environment for thar students and families. The schools intend to stay engaged and continue
usng strategies that will result in awelcoming and friendly environment for their students and
families. The AFFS training hdped the case study schools discover thar strengths, engage
families and their communities more intentiondly, and build on ther existing skills, resources
and successes. Theschools valued ther ability to participate in an in-depth planning and
evauaion process. AFFS has been avalue-addel catalyst for changein the case study schools.
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